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Systematic Review on Teachers’ Digital Competence Frameworks

QIU Xiaochun'? & XIAO Longhai'

(1. College of Education Zhejiang University Hangzhou 310058 China; 2. School of Humanities and
Foreign Languages Xi’ an University of Posts and Telecommunications Xi’ an 710121 China)

Abstract: The comprehensive application of digital technology has led to a flourish of teacher’ s digital compe—
tence research. But the abundant concepts and frameworks are difficult for systematic interpretation and comparison.
Through the multi-database research and the content analysis of the available researches this paper attempts to give a
systematic review on the development processes of digital competence and extract the related influential frameworks
and thereby to propose a comparison analysts on their construction types objectives construction ideas competence el—
ements and social ethical responsibilities. It is found that the current frameworks could be classified into conceptual
and content ( list/development) types generally involving four domains of technology instruction ethics and atti—
tude  distinct differences existing in their popular regions influence zones terms and basic ability settings and dispa—
rate emphasis on digital employment and the development of students and teachers and the understandings of social
ethical duties. All these could contribute to theoretical development practice explorations and teacher education of
digital competence of China in the digital era.

Key words: teacher; digital competence; framework; systematic review; comparison analysis
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Performance Influence and Cultivating Strategies of
Student Social and Emeotional Skills from an International
Perspective Analysis Based on OECD Survey

XU Jinjie & YANG Yuxin

( Research Institute for International and Comparative Education Shanghai Normal University Shanghai 200234 China)

Abstract: OECD recently released the first international study on student social and emotional survey ( SSES)
with ten participating cities across the globe including Suzhou China Helsinki Finland and Ontario Canada
and 3000 students from each of 10~years and 15-ears age group. Using the Big Five Model SSES measures 15 so—
cial and emotional skills including curiosity and creativity ~and compares individual differences between different age
groups genders and students with different social and economic backgrounds. In addition SSES also conducts evi—
dence-based analysis on impacts on student emotional well-being and academic achievement by different social and e—
motional skills. SSES results provide education policymakers school teachers and leaders with the following insights:
Sirstly  considerations and approaches to improve the effectiveness of overall education including addressing concerns
on genders differences; secondly strong collaboration with parents empowering teachers with specialized training pro—
grams and guiding parents to support student transition from childhood to adulthood; thirdly promoting the integra—
tion of social and emotional skills into curriculum and teaching; fourthly generalizing and abstracting teacher’ s wis—
dom and experience to enrich the theory of moral education through subject teaching and identifying benchmarking
practice to expand influences across districts and nation; fifthly learning advanced international education assessment
concept and technics to promote education assessment reform in the new era.

Key words: OECD; social and emotional skills; Big Five Model
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